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02/32
Welcome and introductions

Mike Pupius welcomed everyone and introduced new members.

Members of the Community of Practice introduced themselves and Mr Lajos Orosz Programme Director welcomed members to the Centre and introduced the programme for the day.

LO outlined how quality improvement is being supported throughout education in Hungary, and laws are being changed to reflect the importance and significance of this.

This programme is developing a support network for institutions in order to support their self assessment activities and improved learning, 20% of education institutions took part in the old programme, so the new programme will extend this and improve the award process and develop learning further.
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Szent István University, Mr Kovács, Head of Chief Department for International Relations and Development, Ministry of Education
Managing Quality for Lifelong Learning (see appendix A)
IVK outlined the main strategic areas for Education in Hungary.  He believes the main improvements have been seen in primary and secondary education.

In 1991 a report to the Commission showed that the education system in Hungary was of high quality. This is now viewed as a misleading self reflection, which was based on excellence of student results gained and evidence of professors. The Commission became aware that there were issues surfacing (such as segregation of classes) which indicated that change was needed, realising that a more robust system was required that was centrally developed and managed.

The original Russian teaching approach where there was predetermined knowledge, which was learned and repeated by students, was no longer valid.  Competencies were also questioned, so a change of attitudes, styles, beliefs and individual delivery by teaching staff was seen as in greater need  in Higher Education than across the rest of the education sector.

The concept of quality came about following the recognition of the need to do better – but this was not clearly defined or understood.  It is now being viewed as the achievement of key goals through partnership working.  Also looking to improve cost effectiveness and efficiency.

It was a key principle that the school system should remain decentralised but needed to have influence and policy implementation nationally, to support development of quality across the sector.  The solution was to develop national goals through a schools education strategy, which highlights the integrated nature of teaching across all education areas. This was also linked to the equality of support for all learners.

Developing quality assurance systems that had a differentiated approach to assessing the skills of individuals in the classroom had a greater emphasis on competence development: 

· Basic skills

· ICT

· Foreign languages

60% of schools needed to be reconstructed or renovated, so this brought about the realisation that there was a need to improve the fabric of the buildings as well.

As a result a number of initiatives were developed (including the COMENIUS 2000 Improvement Programme), but it was also recognised that there was a need to persuade teachers to improve the way of working as well.

LO took questions – he expressed a view that HE is responsible for lifelong learning, and that the reform of education using a top-down approach was only in terms of overall policy and direction of quality improvements.
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Mr Balazs Hunya Department of Higher Education Development and 

Evaluation (see appendix B)

BH stated that there had been many challenges for HE in the last decade.  A rapid increase in student numbers in 1999 - 100,000,
2001/02 - 200,000 students, also in 1999 a new credit system was introduction, 
The figures in 2000 were revised and in 2004 across all of HE the Bologna Declaration would impact on all countries in Europe.  
There have been moves to make changes in HE since the, this gathered pace in 1984 and has continued since.
Hungarian Accreditation Committee accredits institutions as well as qualifications.  In 2001 a new HEI system was developed where co-operation between smaller institutions were encouraged by the government – all HEI’s are state owned.

In 1995 institutions started to develop Institutional Development Plans, although most have been developed in the last 3 years.  These are to encourage strategic thinking and direction setting, this was required to gain additional funding from the government and needed to be based on self-evaluation activity.

This became a huge burden for institutions, especially when in December 2001 this needed to be supported by a QA system within each institution.  QA systems were supposed to be developed by 2001, but many were not.  Workshops were undertaken to try and support implementation and it was decided that a survey was needed to evaluate progress and assess next steps.  This was undertaken in 2002.  Results of this were that 70% chose self-evaluation based on QA models.  All had QA personnel in charge at HEI level, but only 50% at faculty level, with only 8% having projects in place to improve QA, so it was not well developed or as embedded as hoped.  The survey did indicate that they wanted to develop this area, but needed greater external support as 5% had relied on internal resources.

Action taken included development of a project plan for the development of a QA system, and evidence of actions to be taken before funding could be given which encouraged joint proposals and was seen as a step forward.  Fifteen institutions initially involved with the primary reports awaited a series of workshops in early June to share and discuss funding.
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Reflections on the presentations from yesterday and today
School visit 
A number of areas of best practice learnt:

· Co-ordination of learning process from 3 months to 24 years

· Partnership working extremely good

· Recognition of performance measures 
· Recognised the need to develop greater external opportunities for lifelong learning

University visit 
A key area learnt was the use of integration of survey data and the depth of survey information gained.  This was seen as not undertaken across HE because of funding issues.

Westal visit 
Big difference with the education environment.  Lessons that can be learnt include the recognition of a cultural approach being used, rather than taking specifics and transferring them.
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Introducing Partnerships (see appendix C)

MP welcomed guests from schools from across Hungary who have been winners of the 2002 Hungarian Public Education Quality Award.

He gave a short presentation on the principles of partnership, relating it to the Excellence Model and demonstrating the wider connections to Leadership, processes and understanding feedback and the results that an organisation is achieving.

Members of the network and guests played the Red/Blue game and then considered the impact and attitudes related to ‘red’ and ‘blue’ style of behaviour.
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Introducing Partnerships

The Partnership and Quality Award for Public Education at the Elementary and Music School in Kerecsend (see appendix D)
A presentation was given which introduced the school and outlined their journey to excellence.  
Key themes emerging included:-

1. Quality improvement cannot be forced on schools and must come from a desire to improve from within the institution

2. Began the excellence journey by changing attitudes as a first step

3. Next step was community development showing and encouraging confidence in the teaching staff.

4. Self-evaluation including understanding partner needs

5. Developing approaches to address the issues, one of these included a talent improvement programme

6. Systemising of activities from 97-98 which included measurement and review

7. In 2000 joined the COMENIUS project

Recognised that the direction of continuous improvement can be supported and determined by self -evaluation and feedback of results.

Used the Education Quality Award as a way of gaining independent and external evaluation, to face the challenge, to share and demonstrate learning with partners and stakeholders, and to give strength to colleagues.

As a result the school gained many positive benefits, including an increase in partnership recognition and the widening of partnership relationships.

But the most significant area was that of the ‘Human Being’ – need trust, inclusion, authority, control, evaluation and appreciation.  But most of all it needs commitment.

Elementary and Boarding School, Seekszard (see appendix F)
An introduction to the school and environment was given and their excellence journey was explained.
Key motivations were highlighted as the starting point of the journey in 1996, as a new system of education began to develop.  Before joining COMENIUS they had only 2 measures relating to partnership needs, after using the COMENIUS model they developed a greater range of partner indicators – including the harmonisation of parents and the needs of the school.

The management of partner relations focused on partner focused activities for: before starting school, during the time at school and when they left school.  These activities have developed and have been extended since1999.

Two years ago experiences were gathered and developed into a Quality Improvement Handbook which contains the quality improvement areas of focus and template forms related to quality improvement.

Kossuth Lajos Grammer School, Mosonnagyarovar

Ms Tóth Tiborné Dr 
TT gave a brief introduction to the school, which is situated close to the Austria border.  The school offers bilingual classes which are quite unique.  The Honours courses provided by the school have enabled students to move into higher education without paying fees.  These bilingual courses led to the recognition of the school as bilingual by the Ministry of Education and many partnerships across Europe have been established.
Alongside the regular education, courses and teaching needed to be delivered.

Learning was gained from a range of areas, including a Management Development programme arranged jointly between Sheffield Hallam University and Budapest.  It was only after this that improvements to the school took place.

After further research the KLG Quality Improvement Model was developed.

The school has developed a number of new systems and has reviewed progress as a result of using this process.  Evaluation and measurement of performance has demonstrated significant improvements, especially related to other benchmarks.

The school also ran a bi-annual international conference which focused on quality matters.  Two books were published as a result, the first making the KLE model, and the other giving advice and guidance.  A range of further publications have also been published to share the learning.  

The school have now applied for the EQA Public Sector Award in 2003.
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Introduction to the Hungarian Quality Development Centre
(see appendix G) Karolina Sugár
Ms Sugár gave an overview of the HQDCIT and outlined the Award process, which started in 1987 following support from Professor Shiba from Japan.  It was based on the Deming Model. In 1996 the Hungarian Quality Awards were developed with public education and regional awards developed in 2002.

The Hungarian Quality Award formed in 1996 was based on the EFQM model – they do not have a public sector category yet.  There are a limited number of large companies in Hungary so the numbers of applications are reduced in this area; also there is a need to instigate the potential links with the EFQM Academic Board.
HQA, IIASA and SHIBA Award winners meet together to share experiences and benchmarking, and a Hungarian Quality Club also exist.
COMENIUS 2000 Quality Improvement for Public Education was developed to support the development of quality in education along with a range of other initiatives.  A rule/law given in 2002 now means that all education institutes have to be recognised as excellent.

QAPE model is based on EFQM Model.  It has 2 categories – an award for Partner Focus operation, Award for Excellence based on different numbers of criteria.  A Regional Quality Award is now being developed, with some revision of points across the Model positioned as a pre-award for the Hungarian Quality Award.
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Next Meetings:

Apologises were accept for the next meeting from Hans Grunbacher, Villian, who is unable to host the next meeting.

However, Hans Baeyens offered to host the next meeting in Brussels - the dates are 23rd and 24th October 2003.
Provisional topics for discussion are to include development and implementation of approaches to self-assessment and also what is good networking practice and how can we improve this.  TRIS and PROSE network will also be invited to attend.
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Future Meetings:

Krakow, Poland

February 2004 

This meeting will be linked with a Polish network, with a potential theme looking at our experiences and the use of ISO and its relationship to the Excellence Model.

Durham University

5th and 6th July 2004

This meeting will be themed around Learning Organisations.

National Institute of Industrial Management, Turkey

September 2004

There is a possibility of joining with colleagues in Dubai and Italy. 

Also investigating the potential links with the EFQM Academic Board.

Mike Pupius expressed his thanks to Katalin and guests for their hospitality and to absent colleagues, including Jane Roberts for all her support and pre-preparation work in Sheffield.


